An English Language Curriculum Proposal for the Extensive Education Center at Chin-Yi Institute 197

of Technology

An English Language Curriculum Proposal

for the Extensive Education Center
a Chin-Y1 Ingtitute of Technology

Yu-HshiaLin

Division of English Teaching
National Chin-Yi Ingtitute of Technology

Taichung, Taiwan, R.O.C.

Abdstract

As an English teacher, the author would like to propose English curriculum for an oral
communication class to the Extensive Education Center at Chin-Yi Institute of Technology. English
Conversation (A) is a beginning course designed to help students develop confidence and skill in using
English for communication. English Conversation (B) is designed for the higher beginning-level adults
who want to develop oral communication skills. Both classes are non-degree intensive evening programs
spread over aterm of three months, meeting three days per week. Aims of this program are to encourage
students to express their personal ideas in English, to develop students' oral fluency through listening and
speaking activities, and to help students think critically.

By using minimal pairs accompanied with pictorial illustrations, teachers conduct oral-aural drills .
Additionally, two other approaches are often adopted to teach beginning and higher beginning-level adult
learners: audio-lingual and grammar-translations. Students have an opportunity to assess their progress.
Every four units, students are asked to fill out afollow-up checklist; in alimited time; to test their listening

comprehension. One of the techniques in Classroom Assessment Techniques (Angelo and Cross, 1993) is

Memory Matrix. It can assess students recall of important course content and their skills at quickly

organizing that information into categories provided by the teacher. By quickly looking over the students’

completed matrices, the teacher can identify problem areas.
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English Conversation (A) and (B)
Beginning-level oral communication (A)
Higher beginning-level ora communication (B)
3 hours of small group discussion

2 hours of lecture

Weekly film series

Units: 8

Specid Features.

In recent years, co-education has a corner on the educational system in Taiwan. Co-operation is
the process of working with other organizations and individuals to achieve mutual benefits. Many of the
organizations have sought to supplement their professional expertise through co-operative arrangements
with educational institutions. Co-education programs fall into two categories: degree and non-degree. In
degree programs, students enroll in school, strive for a long period of study, and finally obtain their
diplomas. By contrast, non-degree programs refer to short-term training designed to raise the learners
level of competence and the productivity of the enterprises.

Adult learning is problemcentered. Adults insist that learning have relevance and vaue.
Therefore, the teacher must be more person-centered than subject-centered, and curriculum development is
designed to meet adult learners' job-related needs or personal needs (Robinson, 1994). Co-education as
provided by the Extensive Education Center in Chin-Yi Institute of Technology and Business is a
non-degree program. English Conversation (A) and (B) are intensive evening courses spread over a term

of three months; meeting three days per week. The number of studentsis restricted to 20.
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Course Destription:

English Conversation (A) is a beginning course designed to help students develop confidence and
skill in using English for communication. Course content revolves around the lives of young people and
their circle of family and friends. While learning about the characters, students practice listening and
reading in context and develop oral communication skills by expressing personal opinions about their lives.
English Conversation (B) is designed for higher beginning-level adults who want to develop oral
communication skills. Aims of this course are to encourage students to express their personal ideas in
English, to develop students’ oral fluency through listening and speaking activities, and to help students
think critically.

Teaching Methods:

In oral communication class, the student’s pronunciation and enunciation depend greatly on the
degree of confidence the student feels about the way a word should be uttered. If confident enough, the
student may be prompted to use a created word as needed. Lacking confidence, a student may avoid using
that word, seeking a substitute word. This necessitates intensive oral-aural drill using minimal pairs of
front vowels accompanied with pictorial illustrations. As the student gradually learns the function of
speech organs, s’he beginsto auditorily differentiate and assign phonemic values to sounds that had always
seemed to sound alike (Zachariou, 1978).

Besides minimal pairs, two other approaches are often adopted to teach beginning and higher
beginning-level adult learners: audio-lingual and grammar translation. With the audio-lingual approach,
the purpose of ESL literacy practice is to teach students to read aloud all the English they already know.
The usual procedure is for students to learn a dialogue orally and then read it. According to
Paulston (1972), there are three types of pattern drills designed for English conversation class: mechanical
drills, meaningful drills, and communication drills. A mechanical drill is one where there is complete
control of the response, and there is only one correct response. For example, the pattern “ There is” might
be used. A pattern drill of this type would look like the following:

Thereisa- - - book on the table.
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Thereisa- -- pencil on thetable.

Thereisa- -- pen on thetable.

The purpose of mechanical drill is to develop the students’ ability to manipulate linguistic tasks.
This drill is extremely helpful to beginning adult learners. Chinese students are usually shy about
speaking in class; they don’t want others to hear their mistakes. Practicing in chorus can help them
overcome such fears and also can force them to open their mouths. Seeing that the students have aready
mastered the skill, the teacher should move to more meaningful drills. In conducting this drill, the teacher
gives cues to the students with an answer:

Teacher: Dr. Smithisin hisoffice.

Student 1: Whereis Dr. Smith?

Student 2: Dr. Smithisin hisoffice.

Student 1 has certain options in constructing meaningful language, but the question must be
appropriate to the cue. Student 2 is only involved in mechanical repetition drill, but gives a formal
completion of the dialogue. As students progress successfully, the teacher should give them more
freedom to speak. Therefore, communicative drills are conducted where there is no control of response.
Students are free to choose what they want to say. With such drill, the teacher can ask students more
interesting questions. For example:

Teacher: How many people are there in your family?
Student: There are four people in my family.
Teacher: Who are they?

Student: My father, my mother, my brother, and me.

When the teacher applies the drill, it is better to do so in an orderly progression; that is, the teacher
should go from mechanical to communicative drills. The purpose of the grammar-translation approach is
to teach the class in the students' native language. Vocabulary lists, printed grammar rules, and sample
sentences are provided for the students to translate. Students are asked to memorize verb paradigms and
exceptions to grammar rules. With a positive classroom atmosphere, the teacher provides much practice

and opportunity for students. They are encouraged to speak in English asmuch as they can. Especialy

in intensive courses, curriculum delves into depth over a wide breadth of learning. The well-experienced
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teacher is aware of keeping curriculum development balanced between breadth and depth. Oral language
activities rely heavily on storytelling. The uses of audio and video tape are strongly recommended to
improve listening and speaking skills.

Six-hours of evening lab session per week, including a series of movies in the class, are designed
to strengthen the student’ s proficiency and fluency in speaking and listening. Experts and scholars are
invited to deliver bilingual speeches and academic reports in bilingual languages. Lectures are one of the
basic methods for students to learn new concepts, theories, and the latest scientific developments and
trends.

In the last week of each month, students work in a group of four or five. From their learning in
class, students practice sentence pattern drills and grammar rules and make their own dialogues according
to given topics. In front of the classroom, each group presents its conversation with role-playing. The
teacher monitors student demonstrations and gives them any comments concerning their mistakes.

Schools also award certificates to these who have finished the English courses. Adults who have
finished vocational or technical training are awarded job certificates. In Taiwan, any students striving for
diploma or a certificate must take an examination prepared by the school.

Assessnents:

Through listening tasks, students have an opportunity to assess their progress. After every four
units, there is a short examination to test students' listening comprehension. For instance, as students
finish listening to tapes, they are at once asked to fill out a follow-up checklist; in a limited time; that
indicated their listening comprehension.

After several classes of teaching grammar rules on verb tense, teachers want to find out whether
students can easily categorize the verb tenses they have recently learned. One of the techniques in
Classroom Assessment Techniques (Angelo and Cross, 1993) is Memory Matrix. It can assess students’
recall of important course content and skills at organizing information into categories provided by the

teacher.
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A Sample Memory Matrix for Be Verb Tense/Aspect in English

| You S/he They We

Present tense

Past tense

Present

participle

Future tense

By quickly looking over students’ completed matrices, the teacher can identify problem areas.
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